The religious education theory and practice of John Wesley merits careful study. In his day, Wesley was a pioneer of popular education, stimulating the intellectual life of the English people and conducting educational enterprises continuously for over fifty years. Gross has concluded that Wesley must be recognized as the only leader of importance in the 18th century England who had real and practical interest in educating children of all classes. So rapidly did this movement for popular education grow that by the middle of the 19th century, to be illiterate carried with it a stigma.
1
In Wesley the eighteenth century found an educator who replaced by intellectual and moral discipline the lacks and poor conditions of public life. He organized the poorest classes into a strict yet kindly orderliness, teaching them self respect as well as reading, writing and arithmetic. 2 Body says concerning Wesley's educational guidance, "credit must be given to Wesley for supplying a course of higher education. Wesley may be regarded as the true successor to Erasmus by providing great provincial universities in his day, spreading knowledge and culture throughout ¿he land, breaking down the barriers of privilege and The source of Wesley's detailed program of how children should be trained was due largely to his remembrance of his mother's management of the numerous children at the Epworth Rectory. Ten of the nineteen children in the Wesley household survived infancy. Susanna Wesley was almost exclusively responsible for their training. She refused to send her children to the local school master, John HoIIan, because she felt he was notoriously incompetent and wicked. She looked upon all her children as talents committed to her in trust by God. Although she desired that they should be vested in useful knowledge, it was her "principle intention to save their souls." 4 She made it her habit to converse one evening a week with each child separately. Thursday evenings were devoted to John. So deeply was the boy impressed by the conferences that at eight years of age he was judged by his father fit to receive holy communion.
available that met her severe requirements. Among these were: "An Exposition of the Apostles Creed," "An Exposition of the Ten Commandments," and "Religious Conference Written for the Use of My Children."
Later in a letter to her son, Susanna stated her foundation of religious education: "I insist upon conquering the will of children betimes because this is the only strong and rational foundation of a religious education, without which both precept and example will be ineffectual." 6 Wesley entered a lengthy letter in his journal from his mother. In this letter, Susanna articulated her principles of child rearing. The following points are summarized: (1) Cowardice and fear of punishment often leads a child to lying. To prevent this, a law was made that whosoever was charged with a fault, if he would confess it and promise to amend, he should not be beaten. (5) If a child performed any act of obedience or did anything with an intention to please, though the performance was not well, the act should be kindly accepted, and the child with sweetness directed how to do better in the future. (6) That personal property be inviolably preserved and none suffer to invade the property of another in the smallest manner. (7) Promises are strictly observed. Once a gift is bestowed, the right passes away from the donor and cannot be resumed. (8) No girl be taught to work till she can read very well: and then she be kept to her work with the same application and for the same time that she be held to reading. 
II. The Influence of Educators Upon Wesley
Wesley visited Jena and Herrnhut and saw the Moravian schools in action. Body feels that in Herrnhut, Wesley discovered the practical application of the teaching of Comenius, the Dutch educator. With Comenius, education was not merely a means to eradicate natural sin, but to build up a moral control over man.
8
Comenius taught first, "whatever is to be known can be taught" (that is, by presenting the object or idea directly to the child, not merely through its form or symbol); second, an orderly progression from the known to the unknown: "Carefully observe the few ideas which they already have, endeavoring to graft what you say upon them"; third, that we should not leave any subject until it is thoroughly understood.
9
Wesley echoed this when he stated, "Above all, let them not read or say one line without understanding what they say. Try them over and over; stop them short, almost at every sentence and ask them what do you mean by that, read it again. So that, if it be possible, they must pass nothing until it has taken hold upon them." 10 The fourth principle of Comenius was the complete surrender of the child's will to that of the teacher.
11
Later this paper will demonstrate this principle in the teaching of Wesley (see footnotes 48-50).
At Herrnhut, Wesley learned that the education of the Moravians was "to amend the will" of their scholars. Moravians taught that if the will is moved the child could learn more in a few hours than otherwise in a few months. Wesley also followed this rule. "A wise parent should begin to break their will the first moment it appears. In the whole act of Christian education . . . there is nothing more important than this ... the will of the parent is to a little child in the place of the will of God. Wesley built up his educational scheme of sound religious training combined with perfect control of the children. In the second essential of this doctrine, the perfect control of his pupils, he found much to agree with in the works of Locke, and this he did not hesitate to adopt. The citation of a few passages from John Wesley's work placed along side corresponding passages from Some Thoughts Concerning Education will show not only a striking similarity in thought content, but even a marked resemblance in expression. Locke said: "Few of Adam's children are so happy as not to be born with some byass in their natural temper, which it is the business of education to take off or counter balance." Wesley uses almost the same words, 'The bias of nature is set the wrong way: education is designed to set it right." Wesley's use of the term "bias," hardly a natural choice for him in this context, seems to indicate considerable indebtedness to the words of Locke, while the whole sentence is a typically Wesley abridgment.
13
This ought to be observed as an inviolable Maxim, that whatever once is deny'd them (i.e. children), they are certainly not to obtain by crying or Importunity, unless one has a mind to teach them to be impatient and troublesome by rewarding them for it when they are so (Locke). Let him have nothing he cries for; absolutely nothing, great or small: else you undo your own work (Wesley). Most Children's Constitutions are either spoiled or at least harmed by Cockering and tenderness ... Let his bed be hard, and rather Quilts than Feathers. Hard lodging strengthens the Parts; whereas being bury'd every night in Feathers melts and dissolves the Body (Locke). All their beds have mattresses upon them, not featherbeds, both because they are most healthy, and because we would keep them at the utmost distance from softness and effeminacy (Wesley).
Body ties the two men together (Locke and Wesley). "In spite of the manifest differences between àie schemes of education proposed by each man, a study of the parallel passages quoted by each man does leave the strong feeling that Wesley was really indebted to Locke for much of his educational theory." 14 
III. The Educational Background in Which Wesley Ministered
The schools of John Wesley's day were limited to the upper classes and the few schools in existence fell far below Wesley's standards. Body summarizes Wesley's fivefold indictment on the educational system of his day.
15
(1) Schools were badly situated. Most of diem were in great towns of England. The children had too many other children around them who would drive them away from school. (2) Wesley strongly objected to the promiscuous admission of all sorts of children into the schools. This tended to corrupt the other children. Later Wesley followed a policy of expulsion of a boy from Kingswood. He writes in his journal concerning the children and the management, "they all agree that one of the boys studiously labored to corrupt the rest. I would not suffer him to stay any longer under the roof, but sent him home that very hour." (3) Instruction in religion was extremely defective in charity schools. Wesley charged that heathen schools' (Body) masters of the day who were uninstructed in the elements of religion corrupted the faith of young children. ly to allow greater time for the classics, even "languages." Many of the classical authors who were studied commonly in schools were destructive to religion. (5) There was a total lack of a method of attack. The classics were read without any attempt to grade them according to the difficulty of their subject matter or syntax. This gives a clue as to Wesley's chief educational idea: that religion and education must go hand in hand. He did not believe in the religious education merely because he was a minister, he definitely believed that the two ideas (religion and education) were mutually dependent and that in no uncertain manner, the righteous prospered as the green bay tree mentally while the unrighteous sowed the wind of ungodliness and reaped a whirlwind of perpetual ignorance.
Wesley had a built-in resistance to the boarding schools of that day. He calls them "nurserys of all manners of wickedness."
16 Boys should not be sent to them. Girls should not be sent to large boarding schools, for there they will be taught by other girls (everything that a Christian woman ought not to learn) and will be unable to continue in the fear of God and save their souls."
17
Later Wesley says of boarding schools, "Methodist parents who would send your girls headlong to hell, send them to a fashionable boarding school!" 1 » Early Methodists recruited from the underprivileged class were unschooled and, for the most part, made up the ranks of the educationally forgotten men of the eighteenth century. Wesley knew that they must 16 Wesley felt that salvation from sin was the main purpose of life and that conversion begins in repentance, which is the knowledge and conviction of a man's despicable condition. The change of conversion was in man himself, a new birth or regeneration was brought about and man's relationship to God was changed when he became justified. The consequences in outward Ufe of the individual became holiness or piety, a growing experience in the life of God as man was nourished by use of the means of grace.
Wesley felt the first step in the redemption of die child is baptism. The new birth, the beginning of the inner change, is reached by adults through baptism only on the condition that they repent and believe the gospel. That spiritual life is reached by children through an outward sign of baptism without this condition, for they neither can repent nor believe.
19
Infants are in a state of original sin and they cannot be saved ordinarily unless this is washed away by baptism. They are included in the covenant with God and capable of solemn consecration to him. This consecration can only be made by baptism. They have the right to come to Christ, to be ingrafted into him and ought to be brought to him for that purpose. Baptism regenerates, justifies and gives the infant all the privileges of the Christian religion. Baptism, then, for Wesley was not only proper, but a sacred duty/» Wesley taught that through baptism "a principle of grace is infused."
21
He went on to say, "The work accomplished is so far effectual, that if they die before they commit actual sin, they will be eternally safe."
22
If the child lives, he need never pass again through the door of repentance to faith, unless he does actually commit sin. However, it was natural for children to commit sin, for the principle of nature is still working in the child.
The only way to conserve the innocence of children is to guard them completely against contamination during their helpless years and at the same time build character. As a result, they may resist evil by their own strength when they become of age. This 24 "The bias of nature is the wrong way: education is designed to set it right. This, by the grace of God, is to turn the bias from self will, pride, anger, revenge and the love of the world, to resignation, lowliness, meekness and the love of God." 25 The work begun by parents is to be continued in the schools by instructors. These instructors should tread in the same steps. 26 That is the reason Wesley was so careful to guide parents in the choice of schools for their children.
19.
Also for the same reason, Wesley was concerned for the choice parents made of godfathers and godmothers for their children at baptism. He had anxiety over the neglect of this office (see the brief tract, "Serious Thoughts Concerning Godfathers and Godmothers"). The sponsor, according to the liturgy, "undertakes to see to it that the infant realizes, as soon as he is able, the nature and solemnity of this profession and to influence him to attend worship, learn the Creed, the Lord's Prayer, the Ten Commandments and all things else he should know for the health of his soul that he may be brought to lead a holy Ufe."
27
Why did Wesley believe in the application of revival methods to children? He believed, it will be recalled, that anyone who had sinned after his baptism had denied that right and, therefore, must have recourse to a new birth if he is to be saved. Again, "any willful sin, such as lying, profaning the Lord's day or the Lord's name is a denial of baptism as much as sinful affections, and necessitates a new birth." 28 The goal of all work with children at home, in the schools, in the Methodist society is to make them pious, to lead to personal religion, and to insure salvation. It is not merely to bring them up so that they do no harm and abstain from outward sin, nor to get them accustomed to the use of grace, saying their prayers, reading their books, and the like, nor is it to train them in right opinions. The purpose of religious education is to instill in children true religion, holiness and the love of God and mankind and to train them in the image of God.« 2
V. John Wesley's Principles of Religious Education
Although Wesley was a leader of popular opinion and did much to advance the intellectual condition of the English people, stressing especially their religious development, it cannot be said that he made any brilliant discoveries in theories or methods of educating children, either religious or secular. Wesley was a product of the 29 Wesley gave another incident in his journal on June 28, 1746, of a three year old girl who refused to be comforted when she thought she had displeased God. This girl held daily prayers and was teaching other children Christianity.
In his journal of September 16, 1744, Wesley describes the deathbed conversion of a four year old. "I buried near the same place one who was soon finished her course, going to God in the full assurance of faith when she was little more than a four year old."
Prince summarizes Wesley's concept of children's conversion: "They do however, show that Wesley believed it was possible for very young children to be religious, and they also gave some idea of the nature of the religion which, though striking him as unusual in children so young, he would cultivate as early as possible." To strike at the root of their pride, teach you children as soon as possible that they are fallen spirits; that they are fallen short of that glorious image of God wherein they were first created; that they are not now as they once were, incorrupt pictures of the God of glory; bearing the express likeness of the wise, good, die Holy Father's Spirit, but more ignorant, more foolish, and more wicked than they can possibly conceive. Show them that, in pride, passion, and revenge, they are now like the devil. And that in foolish desires and groveling appetites they are like beasts of die field.
47
This practical application of Wesley's conviction of the doctrine of original sin may seem severe to us but was a foundation stone of Wesley's concept of Christian education. 5. The will of the child must be broken. Body again quotes Wesley's view of discipline. "In all events, from that age (be- fore the child can speak) make him do as he is bid, if you whip him ten times running to effect it. Let none persuade you it is cruelty to do this, it is cruel not to do it. Break his will now and his soul will Uve and he will probably bless you through all eternity." 48 Later Wesley says, "Break their wills that you may save ¿heir souls."
49
Wesley seems to have a severity in his handling of children, especially in his admonition to break the will of the child. However, he advises in several places that discipline of the child should be undertaken, "by mildness, softness and gentleness ... by advice, persuasion and reproof."
50
Later he says that needless severity is especially to be avoided, otherwise "it will not be strange if religion stinks in the nostrils of those who were so educated."« 6. Pedagogical techniques. At times Wesley instructed his followers in pedagogical methodology, (a) Speak to them plainly; otherwise speaking to children will be of no avail, (b) Secure their attention before you teach. In speaking to children, one of the most difficult things is the introduction to the sermon. "To draw and fix the attention of the children is one of the greatest difficulties in speaking to them." and churlishly restrain them; if they either use no punishment at all, or more than is necessary, the leaning either to one extreme or the other, may frustrate all their endeavors. In the latter case, it will not be strange if religion stinks in the nostrils of those who were so educated. They will naturally look on it as an austere melancholy thing; and if they think it necessary to salvation, they will esteem it a necessary evil and so put it orí as long as possible.
60
These textbooks which contained 1,729 printed ages, give some idea of the immense amount of labor involved.
68
The famous Kingswood rule concerning play has risen through the years to plague all Methodists. This rule is: "The student shall be indulged with nothing which the world calls play. Let this rule be observed with strictest niceity for those who play when they are young, will play when they are old." Gross indicates Wesley's memories of play at Charterhouse may have formed this attitude towards recreation. He was an undersized boy and often bullied and beaten for the sport of larger students. 
71
Gross feels that it is not fair to intimate that the suggestion made by Sylvia Bradburn originated with her. Neither does he feel it fair to minimize the importance of Robert Raikes. But he feels that the concept of systematic religious instruction of children as reflected in the Sunday school, was a life long concern of John Wesley. Finally, Wesley says of the Sunday school, as the movement gained momentum, "It seems these will be one great means of reviving religion throughout the nation. I wonder Satan has not sent some able champion against them." This collection of hymns was one of Wesley's last publications and showed that even in his extreme old age, his concern for children had not decreased.
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